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Introduction 

w 

WW acil uLhuol dutncu were wndicr, , teacher* lived a«d 
uught if? ihc wuiic ctjnjittuoiiy as tbcir ^tudcni^. Parent* and tcachci^ &aw 
each other 41 cuinniuiuiy. funciiumt, and there wa* hitic iiccd' lof formal ^ 
coni'ercm:c». Today^^many parciu* ajui icaehcri are *trar^r«. Oic parent 
recently rexiiarkcd to the aulKon: '*h iu by *heer faith that I kciid my child « 
lu school, because I don't know anyone there." Today the formal con 
lerence ha* replaced infonnal contact* as a meaiu r)f exchanging infonna- 
tion between parentis and teacheri. 

ThU fallback deal* with the teache^'-i riile in plaimuig and cairying out ' 
»ucce»tful parent t^'^cbe/ c««)!crencc«. ParaUii nay be interested in what 
we have to say. Inctcd, we hope partrnls will read and profit from the 
material; however, the rcspoiuibility for the kucccu of parent tcacl^r con- 
ferenceii lies with teachers, and it i* primarily for them that v,- write. 

Teachers have miatcd fcchngi about parenu. They welcome the intereit 
and ^Jappon of pareiKii, but often rcKsii those parents who intrude mi their 
authority or question their competence, Teacinrrs may feel that parents 
lioW uil^asonabk gcwds for children and thai when teachers tr>' to help 
parent* to assess reali*tka]ly a child*s potential, they are accused of being 
insei^sitive, uncaring. s>r uninfonned. All thiiigs considered,. it is not sur- 
priiipg thai teacher* appctiach parent conferei>ces with, some trepidation 
aaid/sigh with relief when the ccmference ends. 

(^rtrucfc McPhersot) has a chapter in her book, Small Town Ttacher, 
cal^d^*Naiura] EnoDics: Te;a*ten and Parent*," In it sJur axgue* that dif- 
ferences between teachers axd parenu arise from fundamentally different 
ways of viewii^ die child: « 



^ A iMtrtii ili !ii«c K^**^*^ M«ii[>lAiiirti Ui tut utur *L*v ilui Iwr wMi * iri«1vc$ 
W4k unijit. Hrt >>\ic loUl n*r, i'lt^utc Mui ^riiwavc. alrAia ol 

!Mt hii r**p<»i( 4 jni " Shr u»tiUI u<« u»<ir5«urw;i nhv Muk l uuic ittuscti ui 
cJuiigf hi* iiuik 4hfi WiMiini^ ^mi -ibuui hi» iicctU. VVhni Mun l uulc hrard 
4b»j^i the iimiptjuii, 'ihr 4^ ^imrirlv jHi/^lrsI «u Uw jwiriii: '*lX>«ii*j 
%hr uiukt*vuiui iUjI I h4vc lu ii41oH ilir sulr^ 4nd u»ir ^l^Ki.m^*? I 44Ji*t ^ 
mvr rimmv *Ji A juj^i Uh4U*c h*- u M-nwlivr " "lu wiMi 4 thiUi wrii" d«ic* 
Uiii u>r4n ihr knmim' ihiag to p**rnU4 4fid ir4ifK*iii, 4iui the Uti lhal l^*ah 4r<r 
<«inirmni with >«Kwiu4ii4Hi r<iu4 4l»4»ii, Mid ihr l>c»l uurre^u ol uSr thild 
4i(ic>i oi»4 1 hinsiusr Uk- iuntUiJK'iU4l dUUrmnr Uiwvru ihr prufwiA irUiuui 
nhip ihr lr44hcT 4ml ihiUl Hm- p4irm h4s |.uriK'ul4rifciu rx|xnkt.*«UMu, 

hi mpitr ut the ciiilrrnur* lUaX scji.iratr pamuj* and icarbcrs, ihcv ^hutc 
4'toiiimitnuMU in M-^nh lui ways t>i cnhaiuinii; the ihiUi^ gn»wih ami 
Ui'vrlupinrtu. Ix-lirvr thai, i^ivcn \\ui> %hami i onimitmcnl, pareiiisi and 
tradiru tan ftatn v*i>ik hJK^niuri sut cr^sfuily/ Ihiii tastlmk is written 
^ Ui ilial ciuL 
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Recognizing a Successful Conference 

WJucccfc^fui ci)nirrriucii doiii happen by iicitkni. They re*uU from 
v;ireful planiiing arid dUigcm ttHon, Thi* thctu- will recur throughout ihii 
faMback. but it^niil \k u^iul at ilic imhci to Ik mow ^pctnfic abciut what 
ifcancam by liir term *^ucce^tul conicreruc.''- 

Succcwful ccndcrciuT* are measured by chaji^e^ iii the individual in- 
vcilvt'?; thrirfurc, bucrcu may not alwayii be obvitiu* to a ca*v|al ob*-ei>^r. 
In fact, rcfculu of sutcei^iui catifcrenceb oiien are nut imnurdiatdy ap- 
paa*n{. Thenf are Umr uuicumc* tlial aic important tu a iucce*iful con- 
fcifncc. ' ^ >^ 

LA conferciKe haii bcrn nuccci^lui when the parent* depart with a 
j.K}*itivc attitude, toward the nkhool ami a willingneiwi io Continue' Co work 
c<K>perativf ly with the »chi?o! itafF. Although some issues may remain 
unictlkd and mookt question* unanswered,' if parents have committed 
. thera^clvcji to a continuing diakj^ue. the conference hak iuccecdcd. 

2. A conf'.emre has been succ^ful when the parent and the learhcr 
leaVe the conference trujuing one another nuire than before. Thi* outcome 
ii related to tlve fir*t dbtcome bui»goc« beyorid u. Parent* may be willing 
to eontinue ic talk, altliuugh-the level of trust has not changed. Trust is 
related to questions of control We trust those whom we believe will allow 
us the Ircedom to be ourselves and who will not seek to dictate or ccHUroI 
our beU^vior, 

i. A coftfercrKc has be«n successful when the parenia«nd the teacher 
leave the conf^iencc knowing more' about the child than before. The 

O Q 
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H^y tuvr Irarivrd iiUiui hrahh prublrnu liui ciiiuribuie lu dil 
ikulurik ill lc4ifung;'4U)ul &^M^ i^! JiirrriiU ilvM \ i)r uiicti tu moiivair a 
;lald; i*r ubgu^fcar^ thai iniericrc with iind iiihtbii child'ji lap^visy iu 
Icirn irtini iirw rxj^KTilrntCfc. Paicuu may iuvc Icanitd dui ^ ihUd\ ct>p 
uig «(yic .ti u h(M<! U f4dii4Uv diilrrmi irufi) ilm wiiit whuh she ^>amiu 
ATC iiiiiuUar; ih^ic iubiu (d wii i nwimx avc mi in^-^iiicd i\ut tiu-y iiUcrictr 
wtih Irai iunx: thai diiru uluri in ftukiiig ami kcrpii^ i>|cfidKi have C4bcd 
Awd thai thr chiUl i> «4 jnipuUi. actrptcd fft^tiH ^noiif^ j)rru>. 

, \S\wi\vtT v^ihhI in Ijad, happv or ?idd, inrornuuon ui Wuni'h invAluabic 
M* fMFCfUs and Ic4ihri> ^irrking^* hr\p a child (u achirvr up Ui his yrnicn 
tut jnd to uukr h<^il a Mtis^fvins; cxpcrirut r ' 

4/A iiiiiirfrntr has \wn succrj^fctul when ihc pafcni md liic leather 
leave wiili a Ixrucr uiidci i^tandioj^ ui whal eai; ii oihei i\ Crying in du. il ibc 
leather suiieedi* in explaininj^ iu pairnu whal he ov s^hc i^tr>'ing lu ar 
tompUUi and ihr fueani, cmpiuvcii to du it, ami if pairnu^iake clear tu 
die leadiei 'dieif asijniannn^ aiui hu|.)es ftij their ciiild, a basis ior 
Tuiure tiNj{)eraUi^n has l>een evubiivheii. 
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Undenuuding the Ejcpcctatiom of Parents 

S i>inc%ifnu Mu\c M -A c^micremc with dc^r ocpixiaiium ui wh4i 
they wMM ui Ic^ru. hIui ibcv w*iu ihr icii licr lo, kium , ilvt k'u\d ui 
hr!p they luip^ w rc<civc. Siq:4uinic ^ p-uenu arc cxi««plrfc. 

Stephiimr U a blinui. hlurc>^ fifih gV^dcr whu»c p4renu i-cguUrly 
M tirdule a o»nirrtnifwiUi bet tcA^her* ijcat die bcKitming ut each school 
year. 1 hrir purp%x»r U to ^t acquaiiUcd and lo (iud out what llv? teacher 
cxpr< t». Stcphainr iii an able child whii. iyccauK- of kii>w^. bewutcn to 
aitk queaium when iJu* dticjin'l u«dtn>UfKl. Her pairnu iiave learned thai 
her khvi^c*^ intrrterek vith twrr icanuiiK. aiid they u*e the cunlerciKC lu 
alert teachers ii> the {Problem and to agree t>n wayii Uiev tan jointly help 
StephaJiie iu ovcfC4>«K: lhi* handicap- 

Surphjinie has hail a ha{>py *nd fcuecci^ful >€\uhj\ career, due in .iu wnall 
pail lo hrr parcmi* kcekmg out axui confcrrini^ %^ith Her tcachm. 
Siephrjtie thr type of child who mixbi easily get lo»t among 25 or uo 
other fdth gradcri. betau»e >he findii it hard tn ask tor attention from a 
teAchcr. Her ^weni* diiK'osrred carJy in her «:hmd career that Stcpbamc^ 
iiipriiH wa« a problem thai at time* contributeti to iier doing p*HA quality 
wolk. By lu?l}>ii\S teacher* ti> be aware of the problem, thry ard helping 
Steplianie to ovtfrcomc it, 

Stephanie'* parent* have clear objoi tive* in mind for their cohfcrcucci 
with Stej>h4Jiie*fc tcAiihm. 'ITiey waiit to meet litem to fmd out.ivHat they 
expect ui their Uudcni* and to let tl»etn know- the lypeii of prt^km* 
Stephanie may enciiuiiter. With Jiuch clear eibjrcti^Ti. their confcrcnceii ;Are 
usually kUi i'eiMirul. 

o li • i'O 



f 

P^ictUn ul ii'4iidu'i4>prd iihiUim oUcu Inuk fur specific help from 
tcaihrr»Tx%4U¥C Uk jijtrciu* aj^ unmiuUy K^uUivc to the {Mriieubr accd» 
o! ihcii^ ihiidmi. Thor poiriii* utitn rcqucil iUiiwcr> lo tUc following,, 

U^HuH iltH*k ibc ihilii get dUniij wiiiLuihrrs in ihe ' bs^*? 

2. U i\\t child 'i bclMviur ak.vr|>^blc? ^ 

3. Him i'.ut |)4imu» iCAih particular bkiUn lu the child? 

4. Wlwt ifc the child ci^pcLted io ieanv' ^ 

5. U the child performing «u ur near ^lic k'vcl 4il hi> ur her ability.'' 
Parent* of a hlndiiap|ird yuuni^irr aUi aj>})rcciate receiving printed in 

fumutic»n alxmt their child** ciindition aThI huw it will affect other piiair^ 
uf hU i>r lurr Jtte, am! they cKcakiojially auk for help Jroiirihe school in 
then coniait* witjTather'piofekxiuiuIit md agencies. For ^xamplc, liicy 
may a^ a teacher to iupply a ^ywciaii with denripiionsi of the child** 
« beh«fviur a&%n aid to diagno&i» and treatment. 

lAHk B. Han cc^iviucted a ^udy aniuiig parents aiwl cleineniar)' school 
toacherk in Syracuiie. New York, to determine what information teachers 

* feci i*,nioM injportant to rtrport to parent* aj>d what information parcnti 
want mo4i'io receive fiuni the KrhooJ. Six categorie* of information atid 

• related quektiun* v^ttT identified, and parentu aiul teachers were aikcd to 
rank the categciriei acctmling to the importance ihey atuched to than. 

Parriui'were moM intertitcd in learning about their children*! academic 
proj(re»s (wliit ii learned, capacity for learning, and comparativ'e 
progtv*!}; how childrro Icani (use of time, applying liarwtg to new titua- 
tinni, periormance in g^pup« 4i\d indtvkitial lOuiy, and Uftc of materiaii): 
and wayv of helping their children to do better id icbool. 

Teachers agreed on the need for parents to know how their children 
learn aivd to have informatiw about ciiildrcn*! academic progress. 
Howevet, they ranked infomuiion about academic progress Iowa: in im 
portance than informaiitm about children's social adjustment (respecting 
the righu and property of other*, attitudes of t^#er childr^ toward the 
child, and the ability to work and play with others), Parents ^tiachcd less 
impmance to inft^rmauon about social adjiistiacnt than to any other item 
exccpc school goals aiui organisation. There was also disagreement con- 
cerning reporting information aboiit children's conforming to school ^an- 



tluid*. P^iriiu ranked i\i4\ uem hiurdi in iinporUfu r; tr u hrr» r^nkr^rit 

ihw mipluMum ni ii^c Hdii %iud\ liui^jarrnu and cea& keii diller in 
ilir V4Jmri thrv dUMh to vai iou* tvt>ck uf inliiniMiiiML Harriusi wlui r^ik 
;ica&irnui prii|4tir«ft 4b4ivT ail udwi Upt'^ i4 inlunu;iuun in iiis^x>runrir 47* 
likely t<f (rrl iiiMp}>tMiUrd when a tcachn di*4 Ui^s a child'i *4h iai adjust 
inrm ami iiiriuirrji at^idcinit pr^H^ir^*. I he pfohlein arises ^K-cauitr nriihrr 
\uti\ \ci\kA\uv% U) i\ur uiluM the aii*u(np4i<»jiji ii hold* 4L)UI die iiatuie of • 
cdiRauun 4nd ihe puijHiM' of parent teacher luidereiues. 

Firejsiji ^liiuld tx* able Ui a»k tur and receive ihe iufijimaf iun ihev want 
4l)*)Uf ilieir 4 hrliiren\ pcrinrnumr in '•rhinil. ami uai hrr^ should l)e ahlc 
\o repirl a wide ran^e ut iib»ervatif chat have signifuauie lor the (hild'i 
Uical tkntiwpnifiU ^ 4 human lK'i^^^ l^)di duiigJi tan hap^Kn il ihc Cim 
leieme oxendu \s qi4iie ejipliiic. pojis^ble ik*velup the Ciwderencc 
iigeiuia l>riofe ilie aiUial vtinlrrrtue Ijv niethcHU smh letters, telephone 
idlh, and ^loup lueetuigN. 



Preparing for the Conference 

-P' iTjx^siiiun in Liiticai for a ^uctnufol farciU icacivc^ conference. The 
ccniirresKT lua^.Lw ru7 nu>x^ dum 20 or !iU minute«p but during ihat time 
impre*w<m» aire mawit -that wiU ticlliucr impeck chc development of 
lru« brtwrtn teacher axid parent for a l^hg lime. 

m:Ih>oU ;irrwji^ jiciuuoiu for tcJiciKrb aiui |Mirmi io Kelp boW 
grou}>« kjon tu ufcc i oafcreiMrr lime more piofuabiy. Hcipful training aidjs 
arc Uie booklet, How iv Confer SuccfSiJuily with Your Child's Tracher, 
auid the wjui^ tiInwtrip/C<3n/(rrrnrr Time for Ttuchfrs and Parruti, both 
iiii^ibtiteti by till* Natioiul S<:hoaI Public Relations Amnriation, Box 327, 
Hyatuviiic, MD 207BI. hi^wcrvice traming can suppleincnt, but it doc% not 
take the pja^e of, cartrful preplaiuung. 

Deciding in advance what to-wy to parents during a cf)nfcixncc remove* 
i'A ihc kOi^ntan^iiy, Hut it ha« tbt advaiitagr of tniturtng chat tmnor 
tain atra# are cov^Wvi'his »tratcgy aiu) helps the teacl^r to nnaintain a 
b«la;icr between pukitivc and negative comments. Too many negative 
ccmmnuji diKoura^^e parcnu ami may hamper future coop(.'ratiQn. Ratl^r 
tliaii uiiioad every i Jung at once, the leath^ nvay prefer lo leave some com 
nwUM for anoti^r tiniif. ^ 

A coiifercme planniiig tiicet such aij the one on pp. 16 1 7 hclpi teachers 
in pj^epariiig for conference*. One of these forrm is Completed for each 
child before ih^ parenii arrive. On ii the teacher notes the area* in which 
ibe child i« hoUimg hii own as well a» areas in which improvement is need 
ed. I'bi form also ^ovkks space for recorcUng information ttbout test 
Mjures ai)d iii^ructioua! placement. Having thiii Uiformaiion available at 



the iuri of ihr mmif^ %vi!t mvt valuabk ctmc icaichuig fur ii during iht 
irontermctf. ^ ; , . 

Pi'f^irr dir t04i{crencf . it U a g4KMhi^4 to review the diilji'ii ivciird of 
prrviuui ytdn aikJ check fur uidkatiuiir*iifv^tjangek in bebiavior. Such 
chatigctt giiiy be iniiitaior« cif maturing, w t!icy iiia)^iiM^4;c tlw child u 
experieiiciiig tmrcoiied trrmiin and |HrKiure from cvcnti^t home or 
Hfiuol 

If the teacher iiirntifir^ area* that !»erd attention, it h important that he 
or ihe aIbK> be prerKurd to offer ipeciiic iuggentioiiii for parents.tToo often 
parentis leave a conf-?Tence disturbed al what tliey have heard and tmclear 
^biut Vvhal ctirreitive ac tionv they can take. 

Oihcr wayi; of preparing to meet *%ith parentis iiu lude reviewing services 
ci^iered by the district for children with special nee4»« PKrcnt« ciay be 
referred ia otic or mure uf thc^r ipecialiiU for further auu»iance m 
diagnowng or remediating a problem, or the teacher may make the referral 
directly, with tJie knowledge and consent of the parents. A li^ of'^ime of 
the more common ^rrvice* offered for children with special needs follows* 

PsychQlagtsi. Admsnikters and interprets teiitsj of academic aciiievemem, 
intellectual ability, emotional adjuitment, learning diiabilities, and 
pychotogical funrtiuning. May be as^ked to readminiiiter teiUs if parentis 
question the ret^uhs. Psycholugicai teisits ^ required before a child is 
recommended for a special claHiroom. 

Coumetor Offers help with career guidance and discu^ion of pertonal 
prabtenu. In iKiine schools the counselor h the person tq contact about 
changing a Hchrdule, rea^isigning :aud«^nts, or arranging a teacher con- 
* ferencr ' / / 

Soviul Worker. C'ontacts community agencies to arrange me^^cal or 
pii)Thnh)gical treatment, visit$ the child's home to meet with parents and 
foUuw up involving extended iHnesi or abience. 

Spfich Therapht. Works with children on referral to remediate speech 
problems. 

RtSQurce Teacher. Helps individual students whose progress is slow or 
who have ideniified teaming problems. This process it^volves inte^ve 
help sessions with sn^ll groups of children using m^terialii specially 
selected for them. 



Conference Fianning Sheet 

Siiuknt: ^ (pratk*: Dair: 



SuieniciUfc by iVaiiun . 



SiHitU Attttucks and Brhavinni: 

2. U ihoughduf (if rights nl tiUierii ; - ^ 

3. (kM>prri4ic>k in wor^ and p|ay 

4. Rcrcivtf« itnd given cnitiifiini tii a Iritrndty way 
b. In dcpetid*:bte 

(I. Shi»WM M-lt ctminii 

7. 1% coutictius 

B. Ap[varfii lit make tricnd^ easily 

9. , 

10. : 

Wt»rk, Play, aiid Personal Habiu: , ^ 

1. Alerincstt: lmtn% atlctuively and folUiws direciuifUti 1 

2. Um^i iime to gtnM advaiiiagc 



4., C^Miiplrtr* work iiratlv 

7, fji^tiiirful of prrii^mal app<.'ar^Kc 

H. P^rtic i^KitC!^ ill {^dities 

9. ShowN ^«M>d xportHmamhip 



C^bcr Obvcrvauons: 

!. Prntil» irom unc ivi tndivitiualimi iiihu uifional mairrials 
2. I'MfH protikm JMiiviiig ici^hni^U4*s 

4- , 



Duca Ffutn Fife: 

Norm rr^emued tt^ dmu 



Rcadifi^: Other te« data: 

Math: ' 



M;ith C;rouj>: Reading Grou{>-. 

Tc%i U U sv^i : _^ Text & Level- 



special ClaMwam. IndxcMcd when a child in diagnQMrd ;u» emotiunaliy 
diiturbcd. m<irdcd. or le^i^Uig dittr*bled. I hoir tlaiiiruonu^ usually have 
tcwrr »4i4Jmu. «pc^iali;icd maicriihi, and a teacher trained in special 
tcchiiiquci of initructitin. v 

At>utl)er W4y prcpariii^tu inert parents is tu anticipate the quevtinm 
ihry ore tikely io asik. .leuitf^rii who have a c:hi!d uf their own might im- 
, agine theimelve«» cfini'erring with their child*(ii teacher. Fur thuse without 
«chuiil aged children and little experience in cunferences, the following list 
will be of h^ip. 

Paientii cdWn want to know what {\vc'v children will be litudying and 
what teaching techniques will be empioyefi Some que^tionii they might 
a»k are: 

Wliai mairtii^ will be covered in the niajur subjects during the year? 

What elrctivc or enrichment offeHngj* are avaiUbld^ 

Are ^ipeti^i! pri>granis oflered for the gifted and talented, learning 
disabled, emntionaliy diiiturbcd. and handicapped children? How are 
children fcelected to participate in ihmc prx^ams? 

What are the ct^ticai tasks Axdi childiTn are expected to accomplish at 
this grade level? 

How much 1ii>me work will be aj^igned? 

What teaching techniques will be employed in the major subject areas? 

How will studentfi* work be evaluated? 

How will studentu be grouped for instruction? 

Some parciUM Aim like specific infunnatJon about their children*^ KHria! 
and emotional adjustment and learning. Seme of the questions they ask in 
(his area are: * 

How doe^i my child get along with other children in the claims? ly he or 
^le ^ihy, outgcting, aggressive, withdrawn; a leader, a follower? 

What seem to be my child** academic and intcrpersbnal strengths? " 

Which tasks are most difllcult for my child? Which are easiest? 

What behaviiiral and academic expectations does the teacher hold for 
children at this age? 

What should parents expect of the child at home? 
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Anticipating the rtfst Parent^Teacher Conference 

TP hr firit piircnt leiichrr HMTting i$ iniportaiu, because it csublitthe^ a 
tonr that U likely to pcniia throughout the rclatiomhip. The agenda for 
the firii mming iihould be Umpic. It ought to be 3 time duruig which 
parcntti ami teacher get acquainted with one another and ^tbaie their 
knowledge and undermmiing ^of the child. 

1 he teacher uiuaiiy comek to the fine meeting with sonie information 
about the child. That information has bmi gleaned from a variety of 
touncii - niblingi and frirndU, ichool records^, and other teachers - and it 
varirii in quality. Soim of it ii accurate, but some h not. One purpoie oT 
the nHrrtin^ is to te«t tM informauosi the teacher Im to verify what i% trup 
and to reject what i* not, Wiie teachem approach the fimt meeting with an 
open mind, willing iu iusperal their earlier imprensions of the chi^d as new 
evidence proves their iiru asaunipcioni wrong. To be able to do thi*, the 
ceachcL niusi be open and not defensive, Needleu m My. ihete is ri»k in- 
volved in this attitutk. The scenario below is a conversaiion between a 
paii^nt and a teacher who>^i attempting to synthesize two discrepant im 
ages of the child: 

"hirmi: Jeffs room h stacked with things h^*s made. He^i always 
assembling models of ^ars ami airplanes or making things from his Lc^o 

Ttachtt: Soumis like oijoyi buUdii^ things. 

PannL WeU, I scmmimes get a||gravaied at him because I c^'t get him 
to do anything else. He won't go out and play, and he won't read tmfets I 
mi^ke him do it. He juia wants to build things. 

19 



Teachtf 1 jitwpp<»§r I 4xx\ a little iurpriird to hear y<»u tkjaribc Jrfl in 
lhat Waiy 
N Pii^mt. What dt» you im-uii? 

Ttaih^r Well, in thr cb^^nHmi 1 havrti't fcccn him become lhat 
Cii^roiM-d ill whai hr was duing. He sifcms to be inirrc^led iii whai oihcrb 
do buruut iibU- to tx! ih;it invulvcti''jii hi^ own aciiviiirs. 

Partnt Will, like I *4id. he dcn-snU *eem to tare much lor bintku 

leacJi^^r Nti. 1 wa^i'i Urinking jua btufk*. 1 have nade ihe wme 
ob«'r\auunii in an, Un cxoinple, when wr paim or make things. JcfT holds* 
back and ivrrnih to hesiiaie abi»ut geuing involveti the activity. 

I hr iearhcr'j* umunrnis di^piav on elYon to understoaid behavior thai is 
innimpatible with her own (»b<^rvationi^ of ihc^ child, li i» in tlie procenk of 
awauulalini;; this new inlunnation thai the teacher develops a more 
rvaliulic ^^^re of the child and ol hi* capabiihiei. It ii^i'l a (jue»Uon of 
right <»r wrong bfith obKcrvatinnsj aur valid d^4 ripiium tif the child in 
diffemil wrnitigs. What i* insportant i% thai the aacher iji trying to under- 
Kiond whv these lictiings^ elicit ^uch dilierent behaviors. An thf teacher 
begiiu to undei siand,«sihe will be able to help Jefl achieve sati?ifai lion fnim 
his activitiei* both at hume and at **chtHil. 

The teacher in the scenario di^iplayrd a lack <}f defensivenessi aUmt her 
Feelingii. which jierinitted an esichange of infonnation with the parent. 
Had the teacher not been awaif of her fieeJings about jefi", or had j»|ie not 
been willing to mk shanng tho^»e feelings with the parent, the exchange 
could not have iK curreii 

Beginning teachers often approach the fir«t meeting with parentii with 
roniiirferabU' trrpitlation. They mav overpreparc as an antidote to anxiety. 
* and, theri-by, prevent the Kpcmiam-ity that '\% likely to give the first meeting 
hu value. C)nr wav of preparing for the lirit meeting that has the advantage 
of allaying anxieties without destroying sptmtaneity h to write down in ad- 
vance a li*t of quesitiunik to ask parnu». The qucstiiins ihuuld be t»f the 
type tluit permit open ended repiieti. When a rc*pon«? touches on 
mmieihing oi interest in the teacher, it should pursued. Some examples 
»f the types of questioni!^ lhat might be asked follow. 

What is your child iiicerestird iiju^ How does he or she use spare time? 
O ' ' ' 



Wturiypr* of oipci^cfiiLcrM yuur thik! had in whinii? 
Wtut kfiriM] uletiii m giiu tloc« Vuur iWlli luvt? 
Wlut d«»e*i he in nfir iierd hrip wiUi immf 

How diiefc VHur child rcart tt> dUappjiiittnenl? To fruMiaiiuri? Tii iuc 

Htm willing i% yuur ihild tu try firw cxjx'ririitcsi' 

What iM hiK nr hff prefrrrH lrar!un|i( %i\lr ihdi i^, huw di>csi he or she 
leant new trutei ijl mu^i readily'' 

II 1% appiopriatc iiufii^ the first nu*etin|,; iu ukc tinie lu explain the 
leather SI rxfiet t jH^i i« u\ tlie children and snnfethin^ id ihe lUvi^rooni 
ruutiiie. Thiji iloXin upp*>rtunuy lo inhmn parents abiiul deiaiU ul the 
*4h«Nirji jjH^'ranVs 4n\l ihe raticuwle behind them; h«>wevei. those objec 
livcii Hb'uid he stiondarv to the purpiiM- u{ getting acquainted, at learn ior 
ihr iniiiai ioiitereiKr 
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Maaagifijg the Conference 

npt 

JL he tcAi'hcr'i imn«i^^hal rc^punsibUiue« for the confcmicc include 
luc^Uf^; 4 mrctmg nxim, »funing ixui cnduig the eting on lime, keeping 
ibe diii'uiMiuu un track, iiuunng that parttcipwu tndertUind the purpose 
of confereiKe^ and cliirifyii^Agreeinrmi. 

Parent tciiihcr conferaice» nre MA lor one «r more of five purpQ«eii: 
I ) tu get aa^uainied, 2) to report progress, 3) to describe a progTa^u^ 4) to 
examine a problem, or "S^io deal with parents' questions or conccnu. The 
purpo«e of the meeting tJiuutd be m<»ie clear in the invitation and again at 
the opening of the meeting, if parents initiate the meeting, they willp of 
course, mate the purpo«ie, Ickntifying a purpc^ does not prohibit the par* ^ 
ticipantK from esipfuxing other i»iim if th^y care to, but every effort thuiUd 
be made to see thai the agrred on puq^ose of the meeting is accompiistmi. 
If time pemiiti, uiher issues may then be diseussed. and if not, a iMond 
conlercnec can be scheduled. 

Patents are interested in their children's progreu in school Mnd in any 
problems they may be having, ami meetings (feaUi^ with tho^ topics are 
more likely to attract their interest. Group meetings may be used to 
describe programs; such meetings are dealt with in another section of this 
fastbjurk. Get actjuainted meetings can be ctmibined with program descrip- 
tions or progress repon meetings. 

Many teachers piefer to meet par«^u Immediately afteti tbdr stu^knu ^ 
leave school, but parenu who work are often not able to anmge to visit 
the school during working hours. To^ accommc^te themt some school ^ 
dislricts DOW provide compensatory to teachers who lue levesui^ or 
' Saturday hours to meet with parents. Two three-hour Saturday or eveninf^ 
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I'lr ihc tc^lwir to takr ofl'*!! ctjual amuuiii ul linic. A irachcr m^hi be 
given 411 itmrviic day »if. for nyunple. ^ 

Anudier plan iii luc in «jnic M:ha4ilv caJU for (eochen^ tu reituiin 30 
mifiutVi isrytmd their iiiimtai drp;inuir itmr <*nf ur iwu da^s a week. Thi»l 
tinir can be used for rxtctided «r btr ciuiferrnceK with paiVntf . In trtum, 
ie«;i hrrii a%t pentittted to Ie4ve thirty t linuteti rurlier than nurmaii im uthcr 
€i*yi/ 

Chic €if the pruhlrini {^Mirntv h4\e in iirranging canfrrencci tk iimtarting 
1^44 hers whij ^^nr^d inii^t iif the d^y in titc cta^&riHHn. To^avt^id ikbys. 
Minie KhtKili arrange fur the »ihcHi| secretary or reieptiuniit lo i^hedule 
ali c'onferenirs. Teachers rcp<Mt to the secrelary the day* ihcy will be 
available to meet with parrnu, 4»nd the secretary scheduicK meetings for 
' th<>*e days. I t* help teairherii prepare fur the meeting, the ticcrctary may 
a«k tlie parent to de^^ribe tl^ parpoi^ of the r^mference. Sanlr farenti 
will feel the siecrtiary ha^ nc» need in know ilie purpuke uf the meeluig and 
ffiicnt beif^ a«ked. Htmever, a ptilitely worded inquirj* »uch a^n, 'l^ay I 
tell Mii. Joncii ahrt^t the nature €)f the conference?** i% W%% iikely to elicit 
antagoni^im. 

SchiHili are places with litHe privai y. C*hildren M^ldom are alone unless 
titey are ill or are being punished. When teacheri are not with their 
, MtudentK. Jhey are usually with other teachers. Having adjuited to this lack 
of privacy. teact)eri» forget that parents expect to talk in private. It ii 
diifttoncerting to parent^' to attempt tu diM^^u^ detaiii uf their children'^ 
KchiMilwork while iilher parents in the same rpom await their turn to con- 
fer with the (eacher or ktudenii remain to make up mis^ aj^ignmenti. 

Planning for the conference ^i>uld include making arrangements to in 
*ure privacy ami freedom from interruptions. If the teacher is responsible 
for supervising *tudenth afier KchiKil, acTangementfi can be made to swap 
the duty with other teat her>. The *choi>l administration should be asked 
to impress on cusfi»diam^ the impiirtance uf avoiding interruptions during 
parent teacher conferences. 

Holding a amference in the classroom helps parents to de%Tiop « ^1 
for the plate whirr their child spends a good part of each day. The wail 
. dispUyii allow them to see samples of tlve work^if other children as well as 
cut rem eidut^ts and ciillcciiims. Especially in elementary schcx)ls, an ef- 



ftirf nhduUl ^nr in*i(lr |o l<K4tr ionttorubtr adult snr ih^it% brturr iiu 
|MirtiU 4iiivr. C)fhri ni4iiri!i cImi (ttninhuir to f^iyuiai lumfiirt aUo ncTtt 
aUriiliiiii Fmi r^4iiiplr. i Ui^tiMiim <4« cjuifkly bc4<iHir unbr^rdbly waim 

(4iv«t4<il <uiitliift iiMV like a tinuof drUtl, bui i( iik fitim Kuch (dtrr 

that >»tttir*»^lul |MfrsU iraihrr |MUitrrslHp^ art buib 

Vhv .iiini>%|)hrir nf ihv vuiWcTrrur 4)<>ulil fn* buiinrh&iikc withoui bring 
When ihr iMiivrEMttuii Hatuiru Uki far Irfini the topit ji b4tui, n 
tkiilrd fnaiui(<*r uiH j^iiidt the |xiriii i|wintH bai k. I hat ran Ik* ihmr uni»b 
!iU(^i%riv and MifbiHv. 4n iHuNira<rd in ihc inlhming diainguc*. 

Purfnt Amu haiilrx ^ubji U \s liuih S)h* alwav> d<H'N rviTvlhing vlsv 
iust atui pui* fiuth «41 uunl ihc end 
J^^mhrr U<ich nhc diitlikr niaihr 

Pufttti SUv pntbabh likrx t! Iruk ihan ht*i nthri JiubjrilM, but I don't 
think shr ailuallv disbkc% it I Ulicvr shr likrs* all her wbtHil jiubjciU. SUv 
is r^ixtialiy cnjHving |>hvMiial cdut^siiui. and lhal ?»u\"pfib.c.s me becaune 
%hc \ui{ ihr athlriu tvjK*, as vou kutm, 

iWtiihtf Hniin 

Pttrrnt I ih^ik ii tnu«<i he ihr feaihrr Miss Cfinnlwin. Sbr \u an ck 
V crllrnf instrm i«»r Shr h^s hern trat hini^ ijvmnastu f* Uix ihr p.isi idupir uf 
wrrk^i. and Amu* ha;* rrally crquvcd il. 

i rut her Anne nrrniH tn i'njov nwi^i uh«Md ai tivhirii, but I'm inlrrrsitrd 
in viiur c(»nunrni ihai ?ihr findsi iiialb dillnull. Ihf y«>u have any idea why 
diai 

Parent U serais {n U'kr a loi of rlfoii for her io undrnitand 
inathrmaiiiK ^hc ihnu^hi pniblrnisi to be the muni diiVicull becau&e 
«hr doesn't know h<iw Ut Mart Horking ilicm. ^ 

t \\e teat her ha^^ now bruu^hf the ionvrr^tion bac k to the topic ui in 
lern«t, Aniie\ ieelings aboui math, wiihoi^t the imeiuiity id an abrupt ihifl 
in ihr ttinv^fMlion. She did il by listening to what the parent had to usiy 
and then at an appropriate umc iriierjccting a tnmi»itionai comtnent iuch 
ak. *'Annr M*emi^ to rnjov tnasi Hchind activitii*«/' A transitional litatrmcnt 
iu'knowledi(rs what the parent hai '*aid and relates it to an SHiiue that th<; 
teacher drHireii to exphirr further. 




kudtii^ a iiititrrrtur in fK tjMtnuliv ankHaui yv\ if ib inipuruii! lu liiild 
III llu* nhrilulr if iMhri |Mfriiu 4ie w;tjnii|^, l u krrp ir^f k uf liiiic. the 
tr4(i»rr imi %\{ withMt virv« <if t iiink mi tiut an miaMtHMi glantr will 
k€t*p ihr U'iithc*! i^iiirtl (lit ih<' tumv 

If thr i (interim c u m Kniulr^S lo riwl 41 4 prct !Jbf lime, the fwttrni Uiifulii 
Ijt Ifthi (irturrh4iiii I he le^ihrf i4tt r%i4lj!i»h ihr time liiiiti bv MVtiig. 
^*He'tl utk UhU\ uiiul iouf uMink: if we nerd inmr !i»ne, we can plan m 
meet ,|( annthrr lime ' When xUm liiw ^pr«f4che«, the teadier br^n^ lu 
t htw ihe lunleteme 4 tew nunute\ ejiilv with 4 iUlemetil %u< h a»: *'Our 
rime im alniui up. i v%4n{ Ui my if I'm tleai 4biui w\m we've 4f;tred «<i/' 
The iiunmeiu \^ UA\m\Ti\ U\ j ^umnuiry ^utemeni Umi v»>verv highlii^hu 
of tlie eonvefMtiitn 

- Even ihuui^h nu ending ume lu^ bct*n 4^1 mi in. Ai H»Mfi|^* Mrate^y nwv 
sliM lie- needeti. Ni> cunierenie s»hould br 4l!uwrd to dra^ on tinipiy 
bdt 4UM- neither {uirtv knuv%^ how to biiujk^ it to 411 eiul. 1 ^le ie4t hei mn 41 
cH^ie skilK th4i wiU help terninute tonteretueii ^utefully. 

if :fue» fntfu the ie4thci ^ UkIv laiiguoj^e indieate to parent* that the con 
le!|iue n dr4i»inm' to a ih»*e For e\4mple» when the teacher ehiH'n a Hie 
loWei or pl4refc f>4|Jer* in 4 dr4wer. he or *iie kignali the ending of the um 
ferenie. Ilie t«-44her'k IhkIv p»?*tuie eomnuiniiateh other rne^i^agek as well. 
A te44 tier who ik fitting efeti 4nd Iiirw4rd in Ute ch4ir Kigtialit urj^ency 4nd 
itmited ttme. Moving to a rt^laxed fKuition' with the l>ody leaning back 
in the chait, feet ftit'i^ard ami h^nJsi folded in the lap or reding on the 
arm* of the i hair mav indicate that the hui^ineii of the conference ii 
about over, but ihut the trailier i% prepared t«i remain and chal.^if time 
i|)e|rnnt%, the teatlier mav aiik the parent, '*h there anything elji^c you want 
jto^diHUvv with nier"" 
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Improviiig Conference Communtcatiom 

Si utiCi^iuS ici{»frir»4:c! (IrpcraU Kikt uii i^urfui pt^rporatiun. Once plM 
\m%^ iu midtii litui the iiiitfcrrmr bc>^im, ii^ iuiiutiueii kucitrtisii will depend 
1 oil Uir iciicher'i »kill ai usiif^ techniciiMfi chai help tu mountain upen dnd 
.bciiiefti utiTimuiuiaUfin. 

Lriiartuiig iu m^t kfv u» ttuiceii^fut iiHifi'rriu*e&. Utiieiiing im ru>\ f>aiiMve 
bthivior. Active Uneimtg mvuivet hetpkig ;uiuihrr pmon io cionfy snew 
ing by u*c uf Mrvcral ipevific icchnique*. Vtmni teachm use iheie lech- 
mqoeiit in chetr ir^ihiiif;, yet kurpriniiijjty few of them ihiiik of applying 
tJittw tu tuiifeirnir.^. 1 he tethiiiquen are fHiruphrusinj^, rtflfcdriif, and 

' pArapiua^in^ in\<Jves le^t^flng what another peruin ha$ Maid in Uightly 
dtlTerent words. It helpful in paraphrau* an a way uf checking.whether 
or ncn one iimiprehend^ ancnher'^ meaning, a% illui^irated in the faiiowing 
convmatiun. ^ 

Patfni: Mike*!^ failier i» miiaiTied and ha^ thi'ec uiher children, i^u of 
* cuune he can't affurd to vprfd a h»t of money on Mike. He'« really not in 
favor of Mike playing in the bond. 

Tmchtt He'd t^ikwx nut kpend the money fot instrument? • 
Parent: Thal*i^ right. He ftiinkii it'« an impuli^ aiid that Mike will lose 
tnterett in ^tartnrt after awhile. I'm not ^ure myiielf how intereiitrd Mike ii^ 
tn mu»ic, or if W% jyu becaiur other* are doir\g it« * 

Teachff You ihtnk perhaps hr wanti to join the band because some of 
Ym friends are in it? 
pQTfnt: That's right. 





J**** i»* fMr^iphiaigfi^ clArifirs fhr meaning of ihr »pcakrr*«i word^ 
nrtlei tin^ pruvUlm fcrdba k uii ihr cmutiuiial umr iif a iw*iiage. I fic cntu 
li|»fwl UHW iti mcwit uhcn delivwrd im}iIi(iUy v^{Uct Uioii ruplscitlv. Farui 
r>(prriMunfe 4iid Uidy griiurrfc nuy i*»nvcy ahj^rr. fruiUiitifm, tir inipa 
tirticc, whilr in WMrd« v%r tlriiy or ignore ihi»>r frriiiigi. By rxominiiig ihr 
riiioti4»ii4l mraniiig ot\i m^ssa^r. wr ihrtk our prrirption» hj ikner^iiiir 
whrtKrr wr 4^4'ur';ticly fH-ricivr tlir tiihrr prr)^m'« fcciingsi, and ai the 
i«inr^limr, m make ilir fcrling* an rxplitif i^pit fur dm un&ion. i'hifc in ^ 
nrtesiarv p,ui id ii «u( criisifu! ioidrrrnic/ bnausr rmuiinnii that arc not 
dciilt with C4n fVkuh u\ anv or U»th |».if tics ^but^ng whjtrvrr^^RNim^nt 
iu rrat ht il In ihr h»ihiwing ionvriAaUtus^ lllir iradirr rrflritsi ihr p^rrnt'k 
Irrlinj^N ' . * ^ 

Pufihi Th\% n^htiitl hak iirvrr vmiprratrd with parrriu. VW joiii the 
P t'A Olid aiirnd nufiing^; I loii^r ov<-r hcrr unv ihiy u wrck lo l^-lp out, 
but wr nrvrr grt unv c<N)pct*itiun tn hrip iioni thr MhiM»l 

Teathfr It iiuu!id« likr y(»u arr rjtMs aufutyrd ai thr ichcKjJ lur mu 
ccHiprratini^ wuh v*nj 

' Pattni RigUl Kvrr vintr Dunnic started h hmd. I have trird t« find out 
how hr wu?* doin^ and what wr couU! do to hdp him at homr, Nnihini^, 
Now, a\\ o( a siuddrn I am luld hr to br plai rd in a sprcial 

cla^fircHini. 

lefuhrr Vourr upsrj brtauNC wrVr rrcommrnding j speria! 
ib^KriHim for Dtmnii*, ^ 

Afwi/ Yrs. upK-tiin^. f don*i kjjgw if that's what hr nrrdii or not. 

When parrntH arr upsri or angr> . Ultlr progrchji can br niadr in wdviiig 
prohlrnik until the feelings have been exph>rrtJ. The teailtcr in thii case 
perfonned a iirlpful act oy recognizing auci aocrpting thr parent's feelings. 
That i% calini rrfircting, and its value \ic% in relieving' tensions and permit 
ting ei^phiratioh of viul topics. 

The teaihrr * setond statemenu "YouVe upM-i Ixrcaune we're recom- 
mending a i^pdial ciassriK^m fur iXinnie," suggeiiU a format that can be 
adapted to other «iiuati&mji. If panrnts* wortii and btidy action*^ convey 
iimng feelings, the teacher 1411 recognize tnose feehngs by the statement 
**You*re betaune 
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Thrrr^i* m\ ux^y^nimn dilUrciur briwmi ;4iir|Hing AfiuUicr piTsc^ii i 

"I ani u|Mici brcju)»c I ihiuk yw havr been unlair to iny daughter/' tlir 
triirtiri &a3i iMicpt itir tnrUiig« wiihuut agteeing that he ur Sw» treated 
the child unfaativ Aicej^iliig wclinji^ ii» 4 way i»f br*tuwing digfuty and 
wiiith (Ml atiuilK^r pertiun ai a fclluw human benig, \S'C caiinut te!l utherii 
what terUng* ihry Uiuuld have, but we lati tell iherii wlu*lher theii percep- 
tt<H{ ol {he rvrtil xYm evoked ihoi^r feelings u accurate. 

While many (raihers are uneasy in iiraihig widi p<u^eiH»' einiKUHi», it iti 
llie lack of einuffuiKa! i ontrtit in many pareiii leactur amierenre* that 
giveii ilierri a rituahuk aiid ^luperririui quality. Parents leave »»uih cun 
feteiuet feehni^ like ilie v^uchX whu departs tlw lionquet tabic hup^y but 
diK** iujC uiidruiand why he fcvU wj empty, 
I Suim<iari/itig, a* the unv^suggegis. is a technique fnr conciiicfy draw 
iiig iugethei what ud!$ been duitng a dt»cusiiian. When it iki timely, 
kutinnari^ing fjtiUtatei* a conference, A summary i* always appropriate 
iwrai tlK end of tne meeting, but it may cKcur anytime there isr need far it. 
Even thuugh two partieti may diiN&gree un an isisue, summarizing helps 
earh tu undri^tand the other's poMiiton arvJ the nature and extent of their 
diflcreniek, 

ilireai reiluiTsi Ufyeivness and honesty and, hence« tihould br avoided in 
a cunfererure if p4»$k»ibie. Jack C»ibb ha^ identified six defence aruufiing aiui 
»ix iupp«»rtivr behivimti. Teachert who uiie more supportive behaviors 
and fewer defcn^i^ arousiiig behaviors athievc better resuUft in conference 
iuuatiom, I he kIh paim of behavior« identined by Gibb are iilustrated and 
discussed beliiw. In each ia>ie, tlw nuppurtiye behavior appears first. 

Deu rtptwn vu. Evaluation 

IVarhrr A: Sam waf leaning agaiiut a post in front the school yester- 
dav nianung reading a bouk^ Two iprts canie along and tea&ed him a little 
and tried to engage him in conversation. Sam ignored them ami went back 
IP reading his boiik. After awhile, they {eft. 

Teacher B: Sam doesn't think about other people*! fccUiigs. He seCiHs 
tu be tied up with himself, interested in hit own activities but not willkng 
to engage x>iherji. 
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Tcjuher A i driicnplfcin U vivid and «pfciUc but ikH rv^luaiive. ii 
avuid* iiawiunipiiuiw abiiut wlui wo* on niiiid and fiKUMrs instead on 

hiu brhavU-. Wa« Saiii fcfUng biircd, rmbarrai^, plra^d, or aniuicd? 
Wr'rr no. *urc. Hii parrnt^i may know Hant well enough to uuspcii wKai 
he n%hl ha%t» fcU, but in any cai* Teacher A's dewrripiitin provider 
valu-ibte iib*erviiu<m ciata about ilnrir and hi& relanun4tip«i %vilh 
ulheri. 

IVacher R has wtUiTtttii^l the sanie nenr bui Ha« chosen to draw comrtu- 
ftions - not vrr) Haltering one* in this caise ab<iut Sain, Thoiic conciu 
vtonii inay grow out uf other impre-»i(m» Teacher B has ionned in contacts 
with Sarn, and they may or niay ncK be accurate. The dei^ription i» not 
rrvcalif^;, and it larricik with ii a judsfmenfal quality that i^eenu not to ad 
mit the pokkihihiv of change. 



Probltm Orieniation vs. Control 

IVather A: Jitniiiy Akhh well cxtepi that he dt>eii nut complete his 
homework. As a rr*uU, grades* are low- C'an you »ugge«t ii(imething wc 
can dc to help him? 

Teacfier B: Jimmy diwrsn t di» \\n homework, and it sets a bad example . 
for the other kidji in the clasj*. I'm going to Man sending him to the prin 
iipal every time he ci>mes without it. 

Teaihcr W approach invite* the parents to participate in identifying a 
liolution to a diflicult pr4>blem. Teacher A avoids reproaching the parents 
or the child and locu&^v instead on correcting the unsuitable behavior. 
Teacher B. however, hai deci^ wSuii action to take and merely informs 
the parental tif the decision. They ore not invited to help find a ii>iution. 
Beiause thin approach i» not likely to gain the parents* support and may 
well intensify the child * re«*iance, it very likely will fail to produce a 
^li»»faitor\ long range solution. 

Spontaneity vs. Strategy / 

Teacher A: I've enjoyxd having Gsrolyn in my class. She is welMtked 
by her classmates as well as by neweacbem. Vm concerned, though, that 
the may be involved in too many activities, and l»r grades arc suffering as 
a result. Perhaps it would be a j^ood idea for you to talk with her about 



er|c ^8 



t 



her ^iy^h and ckicnnmc which t» mure imporuiit right now, clubii or 

Teochrr B: Tiicre'i nu unc whu duc^'t hkc C<4iru!)('ii. $h<^ iu a kadrr in 
her ilttKs ttiid acfivr in evctything that g(»eii un. I dusi*c think yuu uu|^ht to 
be cuiK^nird itbtiut her gi^adn, brcauM? thch going to br m trader 
wherever idtc gneii. 

Carolyn*^ parents have eiipreiMd iimcern about her grades. Teacher 
A'tt spnniafmiuii rei^infte it to exprevii her own pleaisure at having hid 
Carolyn a« a student and to follow that with a vuj^ktiim tu tite |>arenti to 
help (>aro!yn examine and perhaps reorder her priorities. Teacher B at 
tempis to manage the parents' (unrern by suggevfing that Carolyn's 
ieadersihip qualiiteii will override her deficiencies in nholarship. The 
answer is vtrategic because IVacher B ii reporting wha. he or she thinks 
the parents want lo hear, rather than tipeaktng fnnn conviction, 

3 

Emfmihy and Xeutraliiy 

Teacher A: i can understand how Oonna fcclb. When I first surted 
studying violin, I worked for months before I could play a M:aie that 
sounded decent. ! was very discouraged, and I nearly gave up. I suppose I 
would have stopped rn^cept my brother pi'iycd violin, and I was determin- 
ed if he could, I could, too. 

Teacher B: Ekinna is doing well; slu? doesn't have any reason to feel 
badly about her pn^^ss. The violin is a difTicult instrunient to master, 
and many children her age become discoursed when ihcy discover they 
can't play a sonata after the first week. 

Both leathers in these esumiptes provide reassurance to the parents of a 
girt who is discouraged about her progress on the violin. However, 
Teacher A's em^Mthic rtii»n*e iii more personal aiui imm«iiate, and it 
conveys a leuie of caring. Teacher B, while reassuring, avoids ti^ pertKinal 
references ihat help an anxious parent realize that the teacher understands 
the intensity of the child's feelings. 

Equality vs. Superioniy 

Teacher A: I really was amwiyed at Eddie on Friday. I was tired and 
probably didn't show as much patience as ! should have, but after 1 called 
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him ikxynn ihm* or tour liino, I t^m him io sec Mr. Ouw^an, He looked 
milly diucked wfwii I told him iJ g<i tit the priiictpary olRce, 
^ Teacher B: I tiavc %o ihwik of the other kidi> in the cI;a^, and I canV 
allow u*w til dUrupt irutructum for all die odiers. So { ient Eddie to the 
prtnvipal when he tnMiMed on lalkir^. I think he lekmed hii lew»on. 

Teacher A*« de»cripitun of the incident involving Kcklie evokes a »cn*e 
(d'iomeni for Eddie, ''He lcK>ked really shocked/' and an admit^n of 
fallibility, "I wa* tired ami didn't s^ow much piiience/* Teacher A wrcini 
to be jiaying implicitly that both teacher and child contributed to the con 
frontation. Teacher B, on the.otl^r hand, doei not accept any re^pon&ibili 
ty for the int tikni and a:i!iumesi a superior ptisition by attempting to justify 
the accion of ii^miing Kddie to the principal. 
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Dealing with Disagreements 

In any leiatUniitup in which participanttt attempt tu communicate 
hon^»lly and openly, di»a^pwmcnti arc ii^vitablc. When they occur, in- 
dividuali may be tlireatened. and the retaiioD Jup ktnoned unless one bf 
the parties iiai the skills tu help resolve the problem. In parent teacher , 
cunflicti, the teachn' is expected to have these skills and to initiate action 
tu resolve difiepetices. 

lliere a^e four basic approaches a tether may use to resolve conflict. 

riury are: I ) use ol authcuity, 2) appeals to otters, 3) compromise, and 4) 
rational decii«ion making. A discu^i^ion of each of these approaches 
follows: 

Use of Authority 

In a coiderence in which the teacher uses authority, the following 
clialogite mij^ht occur: 

& 

Parent: I just do not Understand why you insist on keepiitg John in 
Level K. My sister is a teacher, and she says that she feels certain that 
John should be placxd at grade level for reading. 

Tfucher: Fiease understand that I have the responsiblUty — not your 
sister - to tkttrmine the reading placrment for each student in my class, I 
have taught here 12 years, and 1 can assure you that I have the skills and' 
experience to know that John is placed correctly. Now what we need is Tor 
you to support me in my work with John. 



There will be occasions when resort to authority is necessary: however, 
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it in a tcri*lmi4ur thai %\umld be u%cd ipjAriiisfy Ceiling imr it iiulluiirity 
ctY4tc» 41) auivcr^i&m] rcbti£iiiKhi|i. \ w'uvIom^ muMum riiKfr^^cv, suk) com 
muiitvjltioii brriMW* duiortrd or iXdM«s altugctlicr. Wliw the teacher ukc^ 
a^iiiiincv, Uic loiji uf ttw- purmS support and fricndi^ip tmy he um high 
4 price tu pay loi thi- laiiAfiiii tit m uf having [HTViiiled. 

Appeals to Others ^ 

When 'A leather jppeaU lu uihers (>ui-h ah a colleague, rei^iurcr teaclier, 
ur printijwl), the trMcluT rxlriuii hi* iu \m autluirily. II handled properly, 
• 4ii apjical can help to alleviate tenwoiu and may lead to a Miluiiun to the 
• di.^rremeni. !f handled px^rly, however, an appeal ftiav exaierbale cn'mi 
iiig tensions, .in in the hillowing c^^nplc, 

JParmr You keep saying that John i% **ri^ht on urget" in hi« reading 
platenici4t, but I diagixe nith you As I've »aid belorv, my wsier iu a 
tearhcr. ainl Mhc iiak lold mt thai John could work ai least <ine level higher 
than you have hun. I don't undeutand why you will not change him! 

I'tat her: We have diwruHwd this pmhlem for 20 minutesi, and apparent 
Iv vou will nni auepi my jud^mcifi irgarding John's placement in 
reading. I tugged t that vou talk tu the principal Posisibly he can have the 
resource teacher do additional testing. Maybe tJial will convince you that 
John is Ciirredlv plated. 

The teacher in this casie wtiuld have retained more credibility with the 
parent if he or iihc had oOcred to ci^uact the principal id tecurr additional 
infonnatiun, with aniiurance tliat whatever wai» learned would be honestly 
contiidered. A rnoiuideratitin uf tl^ problem could then take place during 
another conference at a later date. At that time the teacher and parent 
C4Hild review the infonnation and decide on which pans they both could 
agree. Thiy could then identify aJternativeM and. after allowing a few days 
for contemplation, make a mutually acceptable decision. 

Ti> work jiucce^&fuUy, appeals should not be matk in anger or qui of in- 
difference, nor should they be viewed ai a means of dumping a problem 
into the lap «if some^ine else. The appeals procrg* allows time for both 
parties to reconsider and modify their positions aid, thereby, will often 
lead to fM)iution of conflict without further action being necessary. 
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Compitimiie 

CUimpromiMr inxs An hunor^bk hixUMv in pjliticai allairK, whm* it ptfi - 
miiM gruuptk wiih ( untlicuiig itucrcits tu achieve ai icatif MMiie uf th^ir ub 
jrciivi-?*. In huniuit nebuum. tumpr4>miise ii noi ihe ideal meanv of rcsolv 
ing innfltt t, <iiiuc itdtk*r [>arty tan dU«un iiU g(Mli. C-ortlprimit^ may nut 
hr nrtTifc»ar\ ii ^uffiiirnt icfmntuiiiratiDn ukca place between ihe parcien. 
Dk* f(}|lt*wing Meiuirio illu^^ua^ lhi<i pt)ini. 

Puretii I »lu iiiii uiuiri st^mi why yuu insiss on kee^^ing John in the 
rfaduifj i^rouj you have put him. As I have ^id. niy %\%wt in a teacher, anti 
fche I* ccrlaifi that he can work 4t leait one level higher. 

1 ciuher: Ruscni <Hi the data I have tin J<ihn*s performance and my 
(ibMrrvatiunii ui him. I do nut concur that John should be placed in a 
tiigher group. HiJwever, ! ani willing to place him with the higher gr<iup 
ftir a two^eek trial. But I aUo want him to continue reading with his pre 
M-nt gnmp until we make a final decision. He can work with the higher 
group in place iif gtting'tn the library or working on indepcndfient activities 
in langimge arts. 

Pan tU: I guc^s that might be O.K., but 1 am ctmcemed about John hav 
ing to attend two leading groups each day and misn out on the other ac 
livitirfi. 

I'lie parent and teacher have reached a compromise agreement about 
which neither totally happy, ahh<nigh the rnmp-omiiie hai» the poiuiibiH 
ty of leading ultimately tu a iMiti%factory iKiluiion. If the teacher had per 
mitted the diu; ussicm to continue rather than attempting to reach a quick 
iK^lution ihrimgh ctimpromise. the following dialo^e might have taken 
pla^-e. 

Parent I sometime* think you teachers just place Mudenis for your own 
cctnvenicncc. Also, you get mo concerned with tc*t data that you for^t the 
feelings of ntudent*. John has been minerabtc in hii^resuiing group. Ail of 
his friends are in the next higher group. 

Teacher: Possibly John would prefer to be in Ms. Becker's Komcrooro 
because several students in Level L are In that homeroom. That way he 



luuUl be Willi hill fri^tuU during phy»iiai ctiutauun, iirt, mum, wricmT, 

In thii exchange, the fK^fent's hiddt-n agenda jtAm\ being isolaced 
imm \m himdn ho* emerged. i>mc ihih iumern ha* been tdenttned, 
y teaclHT mhI pareni can wurk tu wxk a rrnuluiion without ctiaiiging the ^lu 
dent's reading placement. By entiiufasing hmieiit iommunleatson and 
careful limtening, teachers aiid parenu tail PiikI wayt* i»t siilving pnibiemii 
chat nieet t^ objectives of bitli pariieit. 

Rational Decmon Making 

The majority of (>arema] complaints deal with a relatively small 
number of indues. The mu*t common i^kueK raided by parents who viiit 
teacher* are grades, leaching methods, honiewc»rk, placement, and keep 
ing parents tnfomWd. Discipliiu- h another area that generaiet; a number 
of parental inquiries although most of thosic are dealt with by the wrhiHil 
adntinistratiir. 

Tc^hert* who deal with unhappv parents* need tu remember three siept 
of the h h E triangle to reach a satisfactory iiolution to mosit problemii. 
The triangle hmkh like this. 



Explain 

X 




Liiteu <- , Explore 

1 be teacher *taitsi by liitening. Listening meaiu the teacher actively at- 
tefwii to what the parent is jiaying and help* the parent to make his or her 
meaning clear. The te4eher can do this by que*iiamng the parent to draw 
out additional information, by paraphrasing, reflecting, ami summariring, 
and by using body language Uui i^iom interest and imderstrmding. Ex 
asnplen t>f body language that convey umierviamiing and interest arc eye 
ccmrai t and nudcUng the head. 



V^ll in human luluir u> c^ipLitH ufw\ itiiioiiJi brfnrr truly liraiirig ifir 
i»lB?rT*ariv'« ioniplasnt Thrre art- ai Irasi twu iraMinii why i^* iiup<irtanl 
Ki lUirii to the parriu lirfurc unrcinj^^ in rsiplain. FUil, parrnu may prucTw 
llurir uwii gtirv;yuTk whilr Ehr\ talk. For c!^!iiplr, Ahtc'tt muiher cuin 
pbiiu i\mi hrt tUu^htn ha^i i<ki siiuih hfinim^drk, but a% fhr teaclK*r 
h^trnti, fhr mother admifH ihai Alur dtwu iiui kimw huw to iit>^aiiur aiid 
UM* Ivci ttmr aitil that hnmrwurk i» one way she can Irani to dii thai. 
KiKlnry*^ lather inmptaui!*» that he wa;^ mit giyrn a warning that his um\ 
gfatfr* v%erf %lij>pin^ in mathemaiu ^, but a^ hr talks, hr rri'alU that he did 
HT M'vesa! |M|iri)» with Ui\% i^raiks. 

' A lieiiHwl reaMin Un ait^ntjvr li>»u iiinK' is that the true grievance h often 
nut the nnr the pairnl ftisi iksi nht^s. The (ulhrwing M^enuriu shuwn huw 
the ftuc tuntpIaiiU t nirrgcs after the parent has lieen talkhig awhile. 

Parrni ling and jitnmv are sukh giKnl IriemU, (ireg cried when hr 
UiUnd nut thev were nui goiiig iv Inr in the jHmie nmm thih year. They've 
lieeu in the vansc c U!k»» ever umcv they i»tartcd schiK^E^ 

I ftithcf U kunmU Hkc thry pr^er being together. 

Parent, Ye». Well, they hve ju^ a tew dimi^ from one annther, and they 
play tngethef after MhiHil, so it's natural they want in be together at 
fechcHil. 

leuihtT 1)1 iourve. they are able to be together on the playground. 

Purrni Yes, hut that\ iioi the saine. They arc doing difTercni work in 
their clai»eii aiid e^n h thinki he's ahead of the other, 

1 rather It's a lotuern of theirs who ahead, then? 

Parmt Oh. ye*. And mine, tmj. I don'i think Jimmy is that rmich brilcr 
thaiT (Sreg that he tihouid be in a higher grtjup. 

A* the parrnl ha& talked, the true naturr of his concern appears. He is 
unhappv abtiut the separacion cd his sion from a friend - but alw> for what 
the reparation implie>* about hi* imn^ii aichieven^nt and ability viii 4 vi» 
' that of hti friend. The teiicher'k eEpUnation will ckaJ with Grcg*i instruc 
tsonal le%Tl and ht>w the deciiion wa* irachrd to place him. 

Only ^fter the parent ha« eitplasned what he or she ii unhappy about 
doe» the leachrr explain. An elTeclive explanation should be brirf and 
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iiitirt* citiiwii uut t)i iieiaiird du? tfiLp!aii«itiuu^ chc nu^rr ck'ieiutvc 
tc Miuiidi aiid ihr minx ttkciy chr paitiii to inikpaii that tl^ irarhrr U mil 

Four ouutiplr^ i>l explan;itu)ru fiiUow. Twu of thr cxpbnafimu are 
iayttiktiory« but thr tithrr imt im 'ht impruviHi. 

A- Tfucher: I ^uk^d J«Mn retiuin in the ruiim during rrce^i »(i that 
liht luuld finiih her anthrmnic a^iMgnnient. Shr faiird to cumplcte it dur 
in^ iitudy utw bet uu^c vhc wat* talking. ^ 

B. Teachtr I'm wirry, Mr*. Jime>, bui it is «ur poUcv that Mary can't 
check out anottirr hbrary.lxnik until hh^ rrtum» tlie nnc ^le hai. Wc allow 
children lu take ulily onv boi^k at a time. Our cuIU% tiiat i& ^maiK aiui mure 
children are able to take buok^ if each ui^ take^ unSy one book at a time. 

v.. T rachrr Jimmy H pSacemeni im based on his te«t «:ure», I didn't put 
him in ihi% group, and thecr i% nothing I can do abnut changing him. 

« 

D, Ttm her We feh that it would be better if Robin and Nancy %vcrc 
irparated. They du better work when they are not in the same room. 

In exainpie A, the teacher hatt given a clear and concise explanation of 
the reason for her action, ITie dialogic with the parent can continue now 
with both portien imckr«tanding what irtion was taken and why. The 
parent may ittiil object that Joan was tingled out for dtscipUiw and other 
guilty partiet were not disciplimd or that the di»cipUnc was hanh. The 
teacher may then explain how the discipline was determined, 
'"fii eumpie the teacher cites policy as lite basis for a decision mv a 
permit Mary tu take out two til»^ry lx3oks, inic she goes cm to give a 
reason for the policy. When rules or poUcies are cited to justify actions, it 
is importaiu to explain why the rules or policies exist. Parents who arc 
told sun{:dy "u's poUcy'* feel that an irtion is arbitrary* 

Example C d^ow^ a t^her's re^ionse that is unsatisfactory. Althou|^ 
soo^ infbnnation is given (piacenmit is based on test scores), tl^ teacha- 
does not attempt to justify t}«r cieci&icHi to the parent and refuses to assume 

« 
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5Uiy in|ninMbility it. I he \mtm ii kft feeliiig confuird aiuJ unnure of 
whai tu dii tKKt. To ilwrflpr C lo a iatUbc(ofy expbiutiun, iht tcacl^r 
miwl ent^iUfi why leki icorr» arr used for placcmcni pcirpokcf aiid iJiuw 
h4; in Jifniny% cauc- ihf pl^ceiwnt c^iKiun h tupjionrd by hit icorcv 
Tr4ihrr D ha* rMpl^unrd the reawin behind a dccikion, but addiliatml 
crbborauun fs iwdcd. 1 1w patinit at this pcnm muii be wondering why 
Robin and NaiU y do better work when Mrparated. Teacher D niakci 
iiii rrnir by using the uiuttribuird "we/' It iwi'i clear who ^we" rcfcn to; 
' tfierefitfc, is i% diUiiuh lin tlie parent to piiipoint^hu ii re>punwble lor the 
detiMioii til separate the j^irli. Explarutionii should be brief and 
understandable m\A nhi »uld help the parent underM^nd why an actiiin wa>i 
taken. 

Between the netmid jud ihird apexes of the L E E triangle a question 
mark appears. It there because the teacher needs to pause at that point 
to ask whether the pri>blem has been resolved saiisfacturily that is, tu 
die satisfai tiofi of both parent and tearlier. If the grievances are resolved 
by tistenJfig and explaining, it h lu^ necessary proceed tu^ the third step* 
explore- 

What if the siiuatitHi is one thji ih mn uiider the teacher^ cimirol or if 
there are nu viable alternatives? FolUming is an apparent example of such 
a pntblem. 

Pattnt Angela does tier best work in :lie int>rning, and by afternoon she 
Si tired. I think she wtmid do much better if sh? could be scheduled for 
academic subjects in the morning and take clectiveii and physical artivitie* 
in the aftemtK^n. 

Teacher I understand how you feel. It seems a shame that it's not 
pissible to reverse Angela^ schedule. However, all seventli graders take 
math, English, and sociat itudies after lunch. There's no way we could 
change her schedule without also changing every other child's sch'^ulc. 

The teacher has closed the conversation without having explored. 
Although the parent may aa^ the teacher's explanation, the prob- 
lem is not restdved. But sup^^j^ the teacher had tried exploring. ITie con 
veniation might then have gone somahing like this; 



TtQch^r: I uncfemami huw you feci. Ai premiu all Mrvrmh Kraikn 
Idkc nuth. EiiKliih. 4mi mkuiI audim -dicr liuuh. Moii uf il^i arc f^my 
gruggy by thai tiiiic. aiuf w<r diin t get tkr be^i work oui of ifwro, Maylic 
you rail »uggr»f Mimethiiig 

P$trfH$: Maybr it wuukl ije pti**iblt f<ir you In aiccnute &rh^uteiii by 
^ Hwki ur even by wrttttf*tcr. 

Tiuch^r Tlat'ii a pi»M4bilfiy. I wmider iiIm) il a brief fici^ air break ur 
cwn 4 jfig around ihr buitditiK mi^ln Iwlp iivni up the nudenu. 

Purml \\\^Ia rtunpbin* wnnrtimrii iliai ihr claA^^rrxirm arc MufTy. 
Maybr llie ih<Tinui4aiu iuu!d be *et tower or mure wiflduw« opened. 

T ruihtf rJie»e are gmid idea*. Al the next faculty meeting, V\\ kuggea 
. we tr>' tliem. 

The teciinujMe* drurihcd (uwr «f auiharicy, appeals oiiteri. com 
promi^, andratUinui! cfcciwon makins) are way* of cfcoiing with i^onflict 
tfiat vary in dlfectivene^ji depending on {he t^tuatiuo atid AiW of the 
perjwit u*ing them. A rational det i«im niaktng appr<jaih (hiten explain 
es{4tire) penfitiu ninre information to be considered and hai the mmi 
pnmii^ of 're^uhing in elTct tivr and mutually acceptable lajlutionii to 
diiagrt*rmet!t«i. 
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Reporting Teit Scores 

hildrai Arc uiirudui:rd lu awitftrdkecd lout aiisKM4 from ihc day ibcy 
cnirr ichooL The tc*U are duly RtHrd, retulu recorded and filed, and 
drci»ioas made cm the bakt of tho«r retuiu. Yei parcnu for tlw moti part 
haw only ha/y mHioii* aboui what tests are given, what ibey i^an, aad 
huw ihly are u»rd. Ncedleiwi to >ay, with icnu playing the pjTKninem role 
they do in the live* <if their childrKi* parenU* need lo be better informed 
about tbrm. 

Moft tcaLhrri wiU at o«c tinie or aiKitt^r diuam cWWrer'i tea score* 
with partmtft. Befc»rc they do, tbe> ihuuid be prepaml tu answer these four 
queftlium: 

Sy^! , What doe^ the ic»l measure? 

2. What tM \he n^aning of ihs < ? 

3. How accurate ii the icore? 

V What effect will the tc«i have on the child** sc^pofingi' 
The qucitionii aire diK4MMed below. 

Tetu have been dcviicd to measure abnost any behavioral, attitudinaT,' 
or mcfllai charac teriwk that can be 'imagined. Tesu that arc comintmly 
givCTi to KhookhiWrai o^une stbuiaiuc achicveiiKm (how much' the 
child knows about a iubjcct); moifal alwlity (the child's capacity for learn- 
ing); and apliiudes or interes^ In ipccial cases, tetu that measure per 
wmality adjusunent. emot»Nu! niaiurity, ami pcrccplual skills can be 
ministered. 

Test semes are reported by using a number thai relates tht individual's 
performance lo the pcrformatiee of ion^ lai^ group. The larpff group 
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may br ihtr « ihr HhiKil, sinr dik^ftui, ur ijturr cimumHily in the iiikr ul^ 
kUiKiiititxeti tti^u, ihe iMtUm. Whkhrvtrr group U u«fil fi>r cimiiurinon, U 
u i'4llr(i a iuiriti gtuyp. 

S*arr» 4«' rrjjortrd 'Au prr^rtuiio. %t4iiitieii; or giadr Irvrl cquivttleriiM. 
ThtrsrtT U nii axe tlrfiiini brhm:^ 

P^HenUh >totc U ^i4»cd <m a u#ilc of UH) untu. A piim <m iluit Kair 
uulicAirii ihr f>cri rntogr tif poiplr taking thr <ri»t who w omJ below that 
pomi. And ihr tfii ihr wal^ ^ulHrai frd from 100 indiiatrft thr 

Jjritrtilimr who ^orrd Auw ihf poim. A prrcauiir nurc of 75, for cxiiiti 
.fikr, iidUau*s ihai 75*Kim>{ ihe norm group made Morrs chat Wert- lowrr 
jj<d '^V*ti inadr hoicji duti wrrc higher. 

Siurwif \ dtvidr ihr ic\i pupuUium inio nnu- groups ai )«hown lx-U>w: 
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Suininc ^) ih high, ^t^inino 7 aiui i\ dre <iU^vr itvei^igc', und iUninrt 4 
through b ure average. SfaiiinrN i and 3 arc below average, and KtanLne I 
U low. 

6>tfc/r /ft'f/ ci^unulcnt scorfi equate" an tndividuari» pcrfunnancc to 
thai of a comparison group at a particular grade level- A score of 2. 3 in 
dicate^ that the kiudent's perfunnanre iu siinttar lo what would be ex 
pectcd of a child in the srcoiHi grade, third month of ttchcxil. Grade level 
equivalciu M:ore^ are the {east accurate of the three ways of reportinj test 
retail*, although thry arc one of the moit popular. A student tn the 
iieventh grade who trceivcK a gracb level score of 3.5 on a iubtest probably 
pcHbmu mk% br^und the capability of a third^ader, yet he is equated 
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wilh M tlani |fr4tk cbitd in the ^firing. SimiUrty, a iiutktu in gr;idc 7 whu 
recrt^^ ^ i&«irr t4 lO.D canm^ du nuny thiagii an aveiia^ ftiudmi iii gradr 
to c^i dki. Ttir »iurc ciocii niM iclt wh^ pmpuniuii of ttur audctU^ wbu 
win^r Ufiacd fecorcd higher lowtrr. , 

Tr%UsiaLm 4iilutgiu»K Iwii tAiHi^r^ in a icnl: rcltahslity and validity. 
- -kCrUabiUiv ifM^i% ibe ir§f yirkii. a #iniilaf M.ifre eaili lirnc ti ttiidnuHi^tergd 
ta a pefkon, and- validity rrfem (u wt^ther the icM tne^iurrii what il b in 
inided tu mcai^urr No irM ^.^^miiuirty rrtiabir ur valid, bul i^mic tc«iii» 
arr ctnikidrrably niorc mj than t^n*^. Dir choice uf itki should take into 
aicuunt iiuUi faitur», ax ^cil at huv% ilic icut wtii be umi. 

Many ttracbrrii du mil have i^ulTictcni background to inicrprcf tc«t 
t^uhi tu parcnu, arni in iht^w ca^s, ii better tu admil that faci and call 
v#i .^1 c*fKfi lur lyrlp. Fairnu ^huutd be reminded that no tfii in pcrfcctJy 
{v^liabk and tl^t if n werr ^^rn a MXi»mi lirnr, Mmur children would Mrore 
higlirr ai»d umw lo^utt^ Althui^^h scores in inust cases wouki be close to 
tiK" score fioin'the first administratiun, there would br a few cases in 
which si^blr differences would he obtained. If the parents or a leader 
feel a score is inacrurale, a retest shi^uid be prckred. 

Pamiis havT Irgitimaie ciuKerm abiiut placement practices based on 
itrtiults of stand4rduefi tests, paititulariy wlwn the tests in use have a low 
ti'fiabiHtv. Tiie sctu»ol ha> a rrsptmsibiiity to explain and Justify such 
ptacetmrm pratiices. Piacenumi t^isioiis are mo^t suhjf^i to question 
when a sjnall dilleresue m scores results in two audcnts being placed in 
difYerent mstruciioiu^l tracks or when the placement results in one child 
losing oui on oj>pnnunities that arr available to otivers. 

Mike scored a few pi>inu lower than Deborah on a standardized 
achicveiiKmt test at tlHr end of seventh grade. Mike was assigned to a 
geuciMi mathonaticft cLm ir. the eighth grade, while l>eboiah went into a 
pre algrt:^^ class. Both are {tric^uired to take yt'^r of mathematics in 
hi^h schoul. but fur Mike the tipciun of taking algebra has been efTectively 
lorn loscd by \m placrnirnt in a low mathmtatics section. Deborah retains 
the optKUi of lakiisg cither general mathematics or al^bra in ninth gracie, 
ami siiKc algebra is prerequisite for taking other mathematics courses in 
high sch(K>S» those potabilities are sittl open to lier. If you were Mike's 
parents, wbit would you have to say to the sch(H)l? 

Moit panmts of a chiU Uke Mike would want to be reassured that 



4 

Mike'i asiit^iunral 5o a U>yw^t fpwxp was aii edumioii^tyr delcniibic dcci- 
lion 4|k! ncH mrrely m nspp&rncy lo m^uui balaiKcd cLm mick. 8uch 
reaskurancc wciuld be credibk imly if n^m^ of icom on ibe test war ' 
trilled diflcrrnt pl^xmcnts iind if tte tcfct were ^uiBciciuty reloirfe ta 
dmu«i^ili genuine diffcrrmes. 
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Ccmducting Group Confcrcticei 

he niajoriiy of contemur* bei%veen p«ireiiU and Icachcrs involve 
otKT piAmU or i«l uf p«imtii md one tcat ber. On occasion, other typt« of 
coRfcrtncpn are heU. The mo** a^nnliiin of ihc« u the three way caa- 
ferciM.^ involving one parent or iet of paienti and iwo school people. The 
ttchfM*! people may be two tci^hm, but more often they arc ihc teacher 
ai^ ibe prittcipal or asuiUnt priocipai. 

lliree way confcrencef^ have advantaj^ ami di&advamagefi. If ihc 
paienl ha« a requeic ihal reifuiivs ihe principal*^ approval, it tan be given 
on tlw ipm. The principal may al^o be able to ri^lain details of »ci^l 
policies with which the tether is uniamiii^. Tt% prin^pai's presence U 
helpful in ca^s in which a problem involves other teacbers or in which the 
principal has infom^ation about a child or problem that the teadm does 
not have. For these reasons, indtidii^ the principal in a parmt fxmference 
can be useful. 

Tbedisadvinsageofinctudit^tbeprindprJi£thathisor^ ^ 
Ukely to arouse parental defense, particularly among parous who bold m 
view of the principal an a police officer. The defensivew^ is Ukely to be 
gi'eaier if the parem has not been infonncd that the prii^pal has been in 
vitcd to participate. 

As a matter of comsm>n courtly, parehu riiould be asked before - 
an^l^ person is invited to participate in a conference* and the: reasons for 
indu dt i^ dbat pmoii tl»mki be tnade ckar* The scenario htkm Uiusira^ 
how one teacher successfislly deatt with the isii^ of tmJiuHng the pindpal 
in a <kmfercncc The conversatioii takoi place by telepl^me. 
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what ibc problem in. 1 wuiuicr if 1 cuuW ulik with yuu about U. 

T*U€hfr: Vd be hnppy to iwet with yuu to diiicu^ Alvin'i prui^rciii. I 
feel he bum t been worktiig up lo hik abiliiy, and I hope we can out 
what the priibkni i«. h h puiiit^ far you to cwnc by Kchoot cme aftermioti 

t hii werk? - ^ i _ _ 

■«• .... . , 

f^urcrtL I work every day. but I think 1 can arrange to leave earjy one 
afternoon. How about Thursday? j 

T fuchrr: Thurwiay would be fuie. Would you mind if I a^k Mr. P!in*on, 
our ptiiH tpal. to »it in? 

P$$r0n(: Why? Has Alvin done wMnelhing wrun^;^ 

T raihtr: \\\ not thai. I think Mr. Pin*on knows our Uudeni« €|uite 
Htjll, and he\ gocid at ruulin^ out wlut*» on their minds. I think he might 
lielp UK ideiitity Alvisr* problems. 

Farmt That would be fine. I'll look forward to nreing you on Thun 
day, T 

/ 

The parent's initial reacito.i to the suggestion thai the principal be in 
iluded was guarded and reveals an asiumpiion that many p^ienu hold 
tl^at wfcen the principal u called in, a discipline problem i/ involved. Had 
the principal been included without the parent's knowle^e the conference 
might well have failed. / 

Parenu often feel intimidated when confronted/with two or more 
edi^pators, since they assume rfie educators have pre\iouily agreed on a 
position and will use the weight of *grratcr nurofaen lo ovcrwtelni tl^ 
parents. In iiuch an atmosphere, parents either behave docilely and say lit- 
tle, or they react mtlitaniiy ami behave in a hostile manner. In either case, 
genuine problem solving is unlikely to occur. 

The arguments juii advanced regarding the diiadvantages of diree way 
conferences j^ly even more strongly to cunfenmces invoivii^ larger 
groups. An acquaintance of oik* of the audicuii rebted an account of a visit 
to a school to confer with hor son s teacher. On arriving at die Kbool. the 
parent found herself face to face with four tcadicrs who composed the 
boy's insiructional team, an akk, a resource teacher* and the fmndpa!. 
The mother commented: 'There wai no way I could take <mi thai gang, 
although I did not agree with what they had to say." 



Large gi'iiup loeciiii^s are w efikicm way to comiauiuiaur wiih nrniy 
peupk when lime duenn t peitnii imlividual meetingi. Raiiw than repeat 
m mt^»^ 25 tinin. tt in luud once to 25 people. The queiiioiu all p^irentit 
want aoswered can be ckaii with in a large gruupt and tlie tune that U 
iaved cao then be uicd for more inteniive diffcumoos with individuals. 
] Tir be iucixii>f ut;- groqp i w fe m t t e » ^^ m 

adhereme to a few lumpk rulri. In plannii^ a group cunference, cuniiider 
ihene four que«iititiii. « 

1 . Who wit! partirtpate? The paitii ipanu should be people with s^iniilar 
intercKts. They niay be parents whcuie children have the iame teaciter, or 
they inay be parents uf al! firsl or third grade thiidrest. In any case, the 
participantM should be cleaily identified in advance m that everyone 
knuwK who i% Included. 

2. How many will participate? Ciemrraily, the marc ^uccestful group 
conferences involve fewer people. Twenty flv-e h the upper limit. If it is 
neceMimry tc» exceed that number, break the meeting into keveral short 
icgmentji. 

What wift be the format of the mating? Decide before the meeting 
who wiil tftpeak and vihtn. Make sure ipeakers know what they are ex 
pected lo i'ovcr and how much time they will be, allowed. A moderator 
who can keep the meeting muvtng without alienating people is a valuable 
refiimrce per^K^ri for t^oup mectingiii. Aisiit the mcxkrator by providing an 
order of evenii that i\iw» who will speak, on what topic, and for Hqw 
long. ^c«tion and answer lime» should alwi be plainted. One long session 
h usually more easily managed than several short ones, which frequently 
run longer than intended. It is permti^ble to depan from a preplanned 
schedule if audience interest merits, but the decision should be one tl^ au- 
dience is aware of and concurs with. 

4. Hiiw will fuUtm' up be hamiled? Group meetingi^ of r^cessity deal 
imiy wish topics of general interest, and they do not permit individuals to 
discuss matters of concern only to themselves. It is wise to plan to give 
parents the oppcirtunitv to discuss their questions in greater length at 
another time. This can br ck)ne by means of small group seminars or, if 
the questfon^i parents want to ask are jxisonal, in individual sessions. 
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Reaching Disinterested Parents 

A 

cuminan cmnplauit of leachen b abaut parenu who arc too busy or 
tou dUiiiltrctlcd Ui cumc lo sdmol for a conterence. Thcvc paremi have a 
gcsicroui luj^y of excuies for refuiiiig repeated inviuikms con- 
{crcncej^ and afier a whifc teacberi give up crying to get them to icbool 
Telqiboar convmalioai and unamwertd ietterv will be the tchoors mHy 
Unk with many of ihe^ peiwu. but it is pomble to attract some of them 
to ichoul if icachen arc wiUtJig to maker the eflbn. 

Some of theie parmi have unpleasant mmoriet of tlKir own school 
yeai^ and arc unnmcd by the prospea of talking (a(% tc bce .mth a 
teacher about their children; but they are no less interested than other 
paraiii in their childrm*» siKcess, and careful, p^i»t effort with xhcm 
wiii pay olf. Teachers can initiate contact by nutans of brief nrritten ox 
telephone raessagw praisii^ commmdaMc achievemenu of the childrM, 
and by foltondng up those mmagct with requests for informatioQ about 
the rhikiren. Telephone diKumons of the children's interests ai»J 
achtevemeots may also help. After some trust has developed, an invitation 
tu viiit the school to eat lunch with the childmi and to view a dis^y of 
class work can be extended J&snr jmems are more likely to come if other 
parents also are invitaJ. 

An approach s(K:h as this takr« time, and the school year may be r^arly 
over before the parems finally enter the buildii^. Once started, 0^§c am- 
tacu should be comimied from year to year, passis^ from cme teacher to 
the next as the chikfmi move through tfa^ school tn working with these 
parents, U is important that teachers pro^a an ima^ of i^Iper ratlter than 
of critic or judlge* ^ 
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Nut a |Mremii iet!l a ticiike of irLAcieqiiac)^ in cuping with ihe behavior 
% uf (hrir ituldrcn. They imtt (heir ctuldrm au being out of ccmiml. They ig % 
turn requcAU Items the iihuol far aMdnilaiK:e in cfe^ii^ with the chikben** 
behtfviur bcciiujir ibcy belkr%e there in noihitig ibcy du. Ait efiecuvc 
way tu reach ume ot thci»c parcnln U tu olfrr a cUum ur diicusiion group 
conducted by a quahtied ptychulugifti ut cuun^etur t» he!p parents uridcr 
i^aiSl atiil iH^ the dynamic* nf their rcfationihip with their children. 

All teacberi kmw parents whuie fant«»ftiei of their children's abilttien 
far exceed reality. Ahhuugh a y€>ungiiicr*ii grades and test kc<Htn indicate 
muhiug tmtrr than a\Trage ability, tlieie parents iiiiai»t that the cltild hai 
enannuuK talent wai'^^ing to be upped. They suggest that if teachers were 
niDre cunipctetu tlicy would have t^^ought out the child's laicni genius^ 
The liaroi in such tantakixing im that the child learns not to be content with 
. Mvlm he or she iii able to €k> ami instead sets unrealistic and unattainable 
goals. The frusuatson lesulting from the failure to reach ihu*e objectives 
may turn the child against leam4)g a»d de?itroy his or her ability to ap 
prectate and accept self, 

Unfonunately. teachers have little luck dissuading such parents fi-om 
their opinions. Nevertheless, foi the child's sake, the effort must be made. 
!t \u done by calmly pointii^ out what tlur child is capable of doing and in 
what areas improvemenu might reasonably be enpected. The partfiis can 
be reassured that they are not alone in holding dreams of great ac 
complishments for their chiidrrn but should be reminded that it is impor- 
tant they praise the child fi}r what he or she is capible of doing at present, 
it is equally important to sireti lo the*e parents that chiWre n should be en- 
couraged to explore many inietriits and to select a vocation based on their 
own. rather than un the parents*, interests. 



» 
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Evaluating the Conference 

W 

▼ ▼ brii ihe iiMilcftncr ii over, it will be wanli while to reflect on whia 
h«|Jfief)eti Mui u* review the ccmfereiuY fw cluet lu help tmpiuv^ future 
pcrlamuncei. 1 he queuiaii* iit the ihUowu^ cbeckHtt, whkh i% dividkfd 
imo puiiave and negative cofwklrratkmt. tnty be helpful in an evaluation 
oti pvircm teacher tmiference^. 

PcxItiTe CMuideniiioiii 

^ (A **yeii*' anitHer to U»eiie quesiiimt h deftirable.) 

^ . I, Was the cimfermce "opening" deiigned tu Iwlp all per«nns feel 
cumibrtable? 

2. Could the canierencT be deseribed aM a prublem i^lvtng »e>siun? 
.1 Were my citmrnitmnii during the conference? Were they ade 
quately communicated and retntWted? 

4. Wai there an et|uai di«iributioii cf power among all penonn preient 
during the cimfere^ce? 

5, WciT afipropriate prtnci{^ of cunflici man^^nent cmployTd dm*- 
ing the cimfemtcc? 

6. Did jJie prufe&skma^s) refnain prufentoaal throughput ^ con- 
ference? " 

7, Wa» the emtnional climate of the conference poutive? 
8« Was the tcmr of the con&rmce cimi^ructiv^ 

Waa there a balance between pusiUw and negative rcmarlu? 
10. Were any penumal remark* made by the profewunal(B) to the 
p«mit(f)? IXd thry ieem genuine? 

^ 49 ^ / 
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1 1 . Urr r tfir gt mU ui ibr ciMitrmmr uiMkmcHHi by M \wmm% (^vi^iil? 
Won? thr ^oAu mrt? 

2, W«i» rducatiutu! jsirgon u«rd durio;; tiu' ciiiifcrifrKT? 
i Did tiie iontrrriHC turn iiilu osr ATKumrnt? 

4 . l>id the cnnlrmMce brc&mc a win io^ Miiatiun? 

5. Dkl hklikn agemLa iiUtrferr wuh m hufUM4 rxontuution of u^i^il^ 
11 dinirrtncrfi in v;iluejK were ^(^wciii, wrrc thry cxaminrd? 

7. Wrrc Uir parcnu talked A^v^iy la? 
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PDK Fa&^tback Titks Now AvaiUbk 



I kN^ ^tibt#t fr^mti }§»m 

Ari ^iMy for m l#«cjti9N 

H AjitfllitiHi kiboojti HI 4cti;>^ 

14 l<MNi f« ktMm tm AccaiMitaMfty m flii f»w»c 

if Wi Ditmmn ui iMrmi^ to kmt^ 

27 *Ti» Uvttkftfi S»iiimi( m Tow 
10 I4ew to l»co(»at i &ood Sc)hm4 

M tR lNiM!«iH9 Tilt 4d(>|«U*i>tA Stiuiz^P 

1? [ffOCtrVf Tmc{|}||| ti( tUf DfMtffptfc: Ul^iA 

n TK« Arl of ^ollo«y«7fl$^ i!ir)M1 Hi^ptnt^ to 
IN Msn^iiiAg CcMMHiMi^V iM^rs^ip to Support 

P»f{»»iimiUr> Pr(Kf44ij« Tool vf U^tunii? 

41 llttTfUfliti^ AMtfrt:*^ 

431 liohvit»o« Lt«fM^g m k^(K>^ 

4^ l«*in(fH W<r^? £ l*^h9t 

44 V««^t ffi tiN ScN)oit C*M\ lunmiiti 
47 k^l l Nipo<it(i|»(jity for Stx Nwcilion 

it T^TM VNWt of CoA^ltficy i4»i»4 TMCH«f 

49 JjiTM VMnvf ot Co«»odi#c> I«lt4 Tmc^t 
O UIM Ml Utt^iMHity of 
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S2 Mai fN EimioMitiif mm^ ti^t^ 
Simttiiti^ fiAtutt tot tut Ckt»(iM»«i 

SI CoMcwh^ HI tiM Ici^ ' 
PUiMii^ tNr of Tow Iff! 

^3 IN Unk 9f IN looii Ramnln CmntY 
M TK« Coma^ty *t Ttxf%«oti 

M IN fros M Ciw& of toiftv ^rcMp^nj 

A^ Scf^( lA C«^ttlM 

U How Much Aft tow^ NOi{»k UiisjiiiT 
Sit^y Of ^t»o(ai^ AmiiMMfit 

^ Ckft«i«t(C^ m 1^ lUstiooii Maijf^ UitOttl 
C«Mf Aj!%f 

72 /^t§fmxm% to ^o«tii Ed#cit^ tof i 

St»0^ S^i*t¥ 
n It^OMii >iHfr^ tin ii}«c»l)Oft of i 

77 tH« Urt»«n kiml S«i>«fMittA^#iicy, 4 Cmtmy 
7| Pnvi^f ScHooil from tftt tViUfit to tN 

SO School! of flit A TnitiKY of PliofofTifijN 

«3 TN 1^1 Stilts of Toicl^ 

S4*i iMfftlQI Two tjl^|IM^«1i ^SfMAIt^ »dtbo«) 

Mt.nc n 4U Co<9fi^ ^fitecftion 

14 Sif«flt UninA^ M tN Cki»^oo«i 
S7 IMtHrtMk l#iK4t»o«i ^Ktfrcts mi hcmim 
y How I SclKMf io#r^ C^tfitts 

% lOocftiofi ifi $o«ili Atrta 

S? 1^ AUiMi o( Sti«v4«fCkt^ Ttf tins 

$3 rN« Um of Sti#to4i?»(j lf«tifi| 

94 mm tkt Pmop^ Xhmk Ab«»t Hiifcf ScHoiojs: 

S^c snskk biick covtr ic^ prices. 
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^01 C«llK*l^ tilt &r«m 

IW f rot U%K m NttCJttdH 

Ml T«K)ltf ^KMMiMi«9t TkOttfJI Clmic»l 
HI IfkrC^Mk 

111 Oicifmi^ £fKoiMMii!s 4 1^ OilM«u for 
liittctfon 



U7 rMk'^CtfftUKi-wn^t 

120. fmm% Hm I^JKJ, Tm^ 

i?l DfS^^Mt aiNf tut iJMi' 

123 C^ircit Sott Him N« 

U3 iKhr CH4(^)l}cod fp^ft^tim 

tor liff^^ iMfmAf 
\H TMclfi^ A^l Miff CfMtt^ii/lvi^tKM 

13* ^ilr^ for i'^aiiMi lowAAti 



n4H>% c^f m*' Phi IVlM K HM^i hiu. .uhitmI h>urxijtu>n. *>$faNi*hc>d m l%b vw'th d bt'oiicst by 
;k ^<iuncithnfi exists fu pf iHtioEi. U'tfiT ufxk'rsh.ndirKjcil tbi' rwtuu^ol 

tn*' 4>dtK ,it»w r>f . K ffcs .ifHi trw u.UrKmt)^ »uitK .UKvn tn kinwn wdf.w I; cnn-rafes by subwdix 

C^mfr^ndKHi. roth.' *'rx1.^im*'nf sh<.uki k .Kidr.'.M-d ;c> jN- EducatK.r^^ F.xind^tion. Phi 



^"fi^^r^f?*'^* ^"fi mS) CM be purcKA»*d for $49 ($41.50 

to rTK LWu luMMi mrmocrs). g;> 
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